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　　　　　In　1996,　the　Center　for　English　Language　Education(CELE)at　Asia　University
conducted　a　survey　of　Japanese　and　English　speaking　faculty　from　which　the　current
Goals　and　Objectives　for　the　Freshman　English(FE)program　were　written.　The　three
main　areas　addressed　in　these　Goals　and　Objectives　are　the　four　skills,　culture　and
critical　thinking.　The　third　FE　Goal　states"Students　will　develop　their　critical-
thinking　and　language-learning　skills."The　critical　thinking　objectives　within　this　goal
are　stated　as　follows:"Students　will　increase　their　use　of　higher-level　thinking　skills　in
English,　including　analysis,　synthesis,　evaluation,　and　appreciation.　Students　will　be
able　to　evaluate　their　own　and　others'language,　experience,　and　ideas.　Students　will　be
able　to　produce　original　language　to　express　their　ideas　and　feelings."　(Morrison　and
Paullin,1997,　p.139)
　　　　　In　order　for　teachers　to　better　understand　how　to　meet　the　critical　thinking　goal,
Bruce　Davidson　of　Hokusei　Gakuen　University　was　invited　to　CELE　 to　conduct　a
critical　thinking　workshop　in　January,1999.　Davidson　has　done　extensive　work　in　the
area　of　critical　thinking　in　English-language　education　in　Japan.　He　has　published
numerous　related　articles　and　given　presentations　on　critical　thinking　in　the　past　six
years.　The　following　is　a　written　transcription　of　an　oral　interview　that　was　recorded
with　Davidson　immediately　after　his　workshop.
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GT:Could　you　te!l　me　a　litt/e　abouthowyou　became　interestedin　critical　thinking?
BD:We11...I　was　teaching　in　an　intensive　English　program　in　Osaka　and　I　discovered
that　my　students　had　problems　that　were　bigger　than　just　their　lack　of　knowledge　of
English.　Especially　in　their　writing,　they　tended　to　have　trouble　putting　their　ideas
together　logically,　and　when　they　used　sources　in　their　papers　they　tended　just　to
believe　verything　in　the　book　they　had　read.　I　thought　this　was　a　thinking　problem,
not　just　an　English　language　problem.
GT:晦 ゴbノ'ou　think　there　IS　a」ワarticuノ々r　in　terest　inα ゴ三ゴcal孟ゐinkingヱ刀the　Englisゐ
始 η8αa卵 孟θθぬ η8君 θ〃
BD:It　seems　like　other　teachers　have　discovered　the　sa皿e　thing　that　I　have.　To　tell　you
the　truth,　Iam　kind　of　surprised　that　there's　not　more　of　an　interest.　I　notice　that　there
are　a　lot　ofpeople　who　are　not　interested　orwho　may　have　a　little　antagonism　toward　it,
but　I　know　a　number　of　teachers　who　are　interested　like　Iam.　Basically　they've　had　the
same　experience　that　I　have　and　they've　discovered　that　it's　helpful　to　teach　critical
thinking,　that　it　helps　to　improve　the　English　ability　of　their　students　or　it　improves
their　performance　in　academic　English.　They　just　discovered　the　benefits　of　it　and　the
problems　that　students　have　if　they　can't　do　it.
GT:Do　 you　think　that　Japan　is　a　specia!context　that　has　a　particular　demand　for　a
critica!thinking　focus?
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BD:Ithink　Asian　students　in　general,　because　of　the　passive　style　of　education,　are
becoming　more　and　more　aware　that[this]is　a deficiency　inthe　educational　systems
here,　that　they　don't　develop　much　of　that.　I　would　say　that　in　Asia　in　general　there　is
abig　movement　to　implement　thinking-skills　teaching　in　education.　There　is　one　in
Korea,　one　in　Singapore,　in　Hong　Kong...so　not　only　Japan.　I　think　it's　because　until
now　Asian　students　have　been　taught　by　a　teacher　who　supposedly　knew　everything
and　the　students　passively　absorbed　whatever　he　was　teaching.
GT:It　seems　that　there　are　a　variety　of　definitions　ofcritical　thinking　and,　a/though
they　share　similarities,　l　wonder　ifyou・・召ノd　give　us　the　defi'nゴtion　thatyou　fo!/ow?
BD:Well,　I　guess　I've　followed　ifferent　definitions　atdifferent　times.　The　definition
that　I　generally　like　the　best　is　Norris'and　Ennis'(Norris,1985,　Norris&Ennis,1989)
definition　where　they　call　critical　thinking"reasonable　and　reflective　thinking　that　is
focused　on　deciding　what　to　believe　and　do."Ilike　this　definition　because　it　talks　about
"reasonable"and　it　also　talks　about　being　able　to　decide　what　to　believe　and　what　to　do.
Ithink　that　action　and　belief　are　what　it　all　comes　down　to.　It　makes　sense,　it's　imple,
it　applies　to　my　classes.　But　I　like　other　ones　too,　for　example　Harvey　Siegel's(Siegel,
1988)which　says　that　it　is"being　appropriately　movedby　reasons",　but　most　people　who
hear　that　don't　understand　what　that　means,　so　I　think　the　other　one　is　better.
GT:What　do　you　feel　are　the　biggest　challenges　in　the　Japanese　classroom　in　trying　to
prom・to　crゴ伽 ノthinking　with　y・ur　students?
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BD:Ithink　there　is　a　social　challenge.　Students　are　not　used　to　explicitly　negative
judgements　of　what　they　hear.　They　want　to　be　generous　and　to　accept　what　other
people　say,　even　if　it　is　completely　contradictory　towhat　someone　else　has　just　said.
They　do　it　to　preserve　harmony.　Figuring　out　a　way　to　deal　with　that　is　a　challenge
because　it's　avery　basic　thing　involving　people's　communication　style.　And　I　think　that
the　weakness　in　English　is　another　big　px・oblem,　doing　it　here　compared　to　doing　it　with
native　speakers.　Ifyou　have　weaknesses　in　English　then　that　becomes　a　barrier.
GT:So,　if　there's　a !anguage　barrier,　then　obvious/y　ou　ha　ve　a　different　approach
depending　upon　the　level　ofyour　students.　Could　you　give　me　some　idea　of　howyou
dea/WI'th伽 コang乙rage　barri'er∂刀ゴat　 wh∂孟 ・'evelアo召tea('h　what肋 ゴ ㎡ αゴtica/
thinking?
BD:Well,　at　very,　very　low　levels　I　don't　bother　doing　much　about　doing　critical
thinking.　Ijust　teach　them　how　to　explain　or　understand　explanations　in　a　way　that　is
more　like　a　native　English　speaker.　That　is,　giving　opinions,　reasons,　details,　examples
etc.,　or　restating　and　paraphrasing　things　that　other　people　have　written　or　said.　Those
are　things　that　people　can　do　without　a　whole　lot　of　deep　critical　thinking.　I　do　that
with　very　low　levels　and　I　don't　bother　with　some　of　the　deeper　things,　like　looking　at
how　valid　reasons　are　or　looking　at　problems　with　using　evidence.　I　think　that's
appropriate　for　higher　levels.　However,　even　with　higher　levels　I　have　to　simplify
things　a　lot.　With　intermediate　levels　I just　make　the　approach　a　lot　simpler　than
teachers　who　are　teaching　native　speakers　would.
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GT:So　with/ower　levels　would　you　actually　recommend　against　rying　to　teach　critical
thinking　or　do　you　know　ofsituations　where　people　are　managing　to　develop　activities?
Or　would　you　say　tゐ∂t　ItSわetter　left　to　someo刀θ 面o母)eaks訪 θ 」陵η8ロ∂ge　of　the
studen　ts?
BD:Well,　it　depends　on　how　low/o而s.　 If　it's　e正ementary　students,　people　who　just
know　the　alphabet　and　have　trouble　making　sentences,　I　would　say　stay　away　from　it
until　they　advance　to　a　higher　level.1've　given　it　up　myself　so　it's　kind　of　hard　for　me　to
argue　that　others　should　do　it.　But　I　think　that　students　who've　had　6　years　of　high
school　English　and　are　reasonably　intelligent　and　are　interested　indeeper　things　could
do　a　lot　more　than　people　expect.　The　social　welfare　students　can　in　my　school.　Idon't
think　teachers　hould　give　up　too　easily.1'd　recommend　just　trying　it　and　if　it's　too
difficult　or　time　consuming　I'd　say,"Give　it　up,"and　help　them　with　what　they　need
more.　Because　basically　we　are　English　teachers　more　than　anything　and　I　think　we
shouldn't　forget　hat　English　is　the　main　thing　and　after　that,　I think　we　are　educators
who　can　teach　critical　thinking.
GT:　〃'e'i1θ　t∂1左θゴabout　cr1'tica/tゐ加 左ゴng加 　the　TESQ乙contexち 　わut　how　aわout　in
Japanese　mainstream　education?　Do　you　think　that　there's　a movement　to　begin
working　with　critical　thinking　in　the　LZ?
BD:1'm　not　sure,　but　I　see　signs　that　the　general　Japanese　educational　world　is　aware
that　students　lack　critical　thinking,[By]the　fact　that　the　Mon加 訪o(Ministry　of
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Education)has　explicitly　said,"We　want　there　to　be　development　of　Critical　thinking,"
in　some　of　their　state皿ents。　 I　personally　don't　know　how　much　the　Monbus.ゐo　people
know　about　what　critical　thinking　is,　but　at　least　officially　theゾve　said　so.　From　what
I've　heard,　the　schools　are　getting　this　block　of　free　time　every　week,　three　hours　of
what　they　call　general　education　time　and　individual　schools　are　free　to　do　whatever
they　want　to　with　that.　Some　of　them　are　doing　basic　English　or　English　conversation
classes.　Others　are　having　students　do　volunteer　work.　Schools　are　doing　various
things　but　I　haven't　noticed　any　across-the-board　movements　to　make　critical　thinking
arequired　course　or　part　of　a　course.　However,　there　is　the　Oral　Debate　C　class　that
high　schools　are　supposed　to　have.　This　is　the　result　of　a　movement　in　high　schools　to
have　more　and　more　English　debate,　which　is　a　movement　in　the　right　direction,　I　think.
GT:Andis　thatamovementinitiated　by　the　Japanese　teachers?
BD:Yes,　it's　the　Japanese　who've　created　this　and　a　lot　of　foreign　high　school　teachers
are　the　ones　who　actually　carry　it　out.　I　hear　that　schools　are　doing　it　with　varying
degrees　of　success,　but　some　teachers　have　been　very　successful.　For　example　Charles
Lebeau,　Michael　Lubinsky　and　David　Harris　have　written　a　book　called　Discover
工迦 旦and　they've　been[usingl　it　with　high　school　students　with　a　lot　of　success.　AIld
they're　not　the　only　ones.　There　have　been　quite　a　few　articles　in　The　Language
Teacher　about　teaching　debate　at　the　high　school　evel　so　that's　very　encouraging.　I
think　that's　the　most　positive　change　that　I've　seen.　A　lot　of　what　they　do　is　critical
thinking-type　training.
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GT:Ifindit　interesting　inmy　contact　with　people　who　seem　to　be　interested　incritical
thゴ刀舳g,　 thatmany　of　them　are　Japanese　English　profess・rs.*1'm　wol・(治加8ガ 伽 むf5
atrend　tゐatアo磨 θ刀oticed∂s　wel/?
BD:Absolutely.　Isee　a　lot　of　interest　among　Japanese　teachers　and　actually,　since　I've
begun　promoting　critical　thinking,　I　have　not　yet　had　any　Japanese　disagree　strongly　or
oppose　what　I've　been　trying　to　do.　The　biggest　critics　are　native　English　speakers.
They　are　the　only　ones　who've　raised　big　objections.　1've　had　a　lot　of　encouraging
feedback　from　Japanese　teachers　like　at　Asia　University.　At　presentations　that　I　gave
four　or　five　years　ago,　people　like　Ken　Nlatsuta　came　up　to　me　afterwards　and　said,"I
think　this　is　great　and　we're　doing　this　at　our　school.　When　I　was　a　student　in　the
States,　Ithought　this　was　really,　really　important."At　my　previous　chool　a number　of
teachers　came　up　to　me　and　said,"I　agree　completely　with　what　you　are　talking　about.
This　was　my　problem　when　I　was　a　graduate　student　abroad."Quite　a　number　would
say　things　like　that.　I　have　had　more　encouraging　feedback　from　Japanese　teachers
than　foreign　teachers,　in　general.
GT:　It　sounds　like　the　Japanese　teachers　apprecia　te　it　simp!y　beca　use　they've
卿Brien・ θゴha　ving　a　lack・f　thatki.刀ゴ ㎡train加g　anゴthe(°ha!lenges　that　they　met　as　a
foreign　stude刀t∂伽ad.〃 ∂・/ゴア・u　say　tゐaisa刀a・…'a　te　assessment?
BD:Yes,1've　heard　that　from　a　number　of　people.
'A
ccording　to　Ken　Matsuta,　treasurer　of　the　JACET　Critical丁hinking　Special　Interest　Group,170f　18
members　were　Japanese,1was　American.
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GT:You　said_you've　m t　a/ot　of　resistance　from　English　speaking　foreigners　living　in
Japan...
BD:Idon't　know　if　I'd　say　I've　met　a　lot　of　resistance　in　Japan,　but　I've　noticed　some
resistance　in　the　English-teaching　community　worldwide　just　because　there　are　some
people　Who've　published　stuff　in　TESOL,　like　Dwight　Atkinson　and　some　other　people,
who　argue　against　this　sort　of　thing　and　say　that　it's　not　appropriate.　But　it's
interesting　that　those　people　have　been　answered,　for　example,　by　a　Japanese　person
named　Komoruta　who　wrote　a　response　arguing　in　favor　of　critical　thinking　education.
Ipersonally　haven't　run　up　against　alot　of　doubt　or　hostility.　I　guess　I　am　disappointed
that　I　haven't　seen　more　stuff　in　this　area　being　written　or　published　and　I'm
disappointed　that　people　like　the　TESOL　 organization　are　encouraging　more　articles
about　critical　pedagogy　and　articles　about　that　than　critical　thinking　which　I　think　is
more　appropriate　for　teachers.　It　seems　to　me　that　critical　pedagogy　has　kind　of　a　social
or　political　genda　rather　than　a　teaching　agenda.　I　see　a　lot　more　interest　in　the　ESL
丘eld　in　that　than　in　critical　thinking,　That's　kind　of　disappointing　tome　because　I'd
rather　see　unadulterated　critical　thinking.
GT:Z)oアoロtゐink　thats　beca　use　mロoゐ(>fthe　TESOL　oo∬1ヱnu刀ゴごアis　more　oo辺oθ燗 θ(WZ'th
ESL　than　EFL　andperhaps　they　are　dealing　with　refugee　issues　andminority　issues?
BD:Maybe　that　is　part　ofit.
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GT:What　are　the　biggest　reasons　thatpeople　suggest　thatit's　inappropriate　owork　on
critica!thinking　!anguage　teaching　and　whatare　yozrr　esponses　to　those　criticisms?
BD:The　 main　objection　is　that　it's　a kind　of　Western,　chauvinistic,　individualistic
mindset　that　isn't　suitable　for　Asians　who　value　conformity　and　submission　to　authority
and　harmony.　Also　that　critical　thinking　is　an　adversarial　thing　that　encourages　people
to　fight　with　each　other　and　that　Asian　societies　don't　want　to　be　fighting,　but　rather
working　together　in　peace　and　harmony　and　doing　what　the　elders　or　higher-ups　tell
them.　This　has　some　truth　to　it,　but　the　problem　is　that　a　lot　of　those　societies　are
changing　politically　and　theゾre　becoming　less　and　less　like　that　as　democratization
progresses.　Also,　the　world　is　being　internationalized　an people　are　having　to　deal
with　lots　of　people　from　different　cultures.　And　I　think　rationality　and　critical　thinking
【areエakind　of　common　currency　of　communica七ion　that　people　who　are　dealing　with　the
whole　world　need　and　so　I　don't　see　that　as　a　very　strong　objection.
GT:Idon't　see　the　connection　between　the　definition　fcritica!thinking　thatyou　ga　ve
わθ伽 θand('ha　uvi'nisr刀.
BD:They[take]chauvinism　to　mean　that　Western　countries　and　people　like　me　are
looking　down　upon　the　Asian　society.　So,　it's　a patronizing　idea　that　we　need　to　give
them　these　skills　that　they　need　because　they　don't　have　the　necessary　skills　to
understand　and　com皿unicate　in　their　own　culture.　That　is　their　view　ofwhat　rm　doing.
But　I　don't　look　at　it　as　a　patronizing　thing　because　I　think　American　students　need　it
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just　as　badly　as　Japanese　students.　Ithink　everybody　needs　it,　it's　just　that　Japanese
happen　to　also　need　it,　not　that　they　necessarily　need　it　more.
GT:血 ゴ　∫　u刀derstanゴ　that　αゴtica/　tゐinkゴ刀8　 does　not　刀ecessarily　have　to　わθ
individualistic.　Cou!dyou　say　a　little　about　that?
BD:People　in　the　critical　thinking　movement　have　responded　to　these　critics　and　one　of
the　points　that　they've　made　is　that　it　isn't　individualistic,　that　the　best　place　to　do
critical　thinking　is　in　a　group.　People　understand　better　and　learn　better　if　they　are
interacting　with　each　other　and　raising　questions　to　each　other　and　that　it's　a social
thing.　It's　not　an　individual　thing　at　all.　Some　particular　people　are　even　stronger
about　that.　Matthew　Lippman　believes　that　you　can't　do　it　in　an　individualistic　way,
that　you　will　not　become　a　good　thinker　if　you　are　working　by　yourself.　You　have　to　be
with　other　people　discussing　and　interacting.　I　don't　know　if　I'd　go　that　far,　but　that's
his　view.　So　there　are　actually　people　who　reject　individualistic　Critical　thinking　and　I
don't　know　how　people　can　say　that　it's　an　individualistic　thing　when　there　are　Critical
thinking　teachers　who　say"No".　In　every　conference　I've　been　to,　people　discuss　and
interact　and　it's　not　somebody　just　lecturing　and　saying"You　must　all　accept　his."
GT:So,　wo　u/d　yo　u　say　thatmany　of　the　biggest　critics　ofcritical　thinking　are　making　a
lot　ofassumptions　about　critical　thinking　thataren't　necessari/y　true?
BD:Yes.　 I　know　it　sounds　harsh,　but　I　don't　really　think　they　know　what　they　are
talking　about.　I　really　wonder　if　they've　ver　been　to　a　critical　thinking　conference　or
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read　very　many　books　by　critical　thinking　writers.　It　seems　they've　read　a　little　and
formed　kind　of　a　quick　judgement　about　what　it's　all　about　and　then　they　respond　to
that.
GT:Back　to　whatyou　said　about　what　some　people　have　said　about　it　being　the　West
imposing　a　Western　way　of　thinking　on　Asians,　and　thinking　of　all　of　the　positive
resp・nses　from　Japanese　profess・rs,　doyou　think　it's　afe　t・say　th∂t　there　are　actualケ
aノ'ot　ofAsian　acaゴ'emits　thatha　ve　observed　that　there　is　a　needfor　this　a刀dthatit's　not
so　m　uch　thatit's　being　imposed　butra　ther　requested?
BD:Yes,　I　think　so.　I　think　the　fact　that　the　government　of　Singapore　wanted　to
sponsor　the　7"'International　Conference　on　Thinking　two　years　ago,　and　that　they've
made　developing　thinking　skills　one　of　their　main　goals　for　education　in　the　future　is　a
very　strong　piece　of　evidence　that　they　are　aggressively　pursuing　this　themselves.
Nobody's　bringing　it,　it's　being　invited　in.　And　other　places　are　too,　such　as　Hong　Kong.
It　seems　to　Ue　the　more　Westernized　parts　of　Asia.　Japan　and　Korea　are　doing　the　same
thing.
GT:Why　 do　you　think　these　coun　tries　are　trea　ting　it　as　a　priority　recent/y?
BD:Well,　because　there　is　a　lot　of　change　and　competition　and　they're　realizing　that
their　old　way　of　doing　things　isn't　making　them　competitive.　Right　now　and　into　the
future,　these　economies　are　beginning　to　decline.　They　used　to　be　ahead,　but　now
they're　starting　to　get　scared.　I　think　money　is　a　big　reason.　They　are　realizing　they
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have　to　produce　people　who　can　come　up　with　new　ideas　quick　and　get　rid　o£
unproductive　and　inefficient　ways　of　doing　things.　That's　the　way　Singapore　looks　at　it
anyway,　and　Japan　also　realizes　that.　Business　motivation　seems　to　be　one　of　the
strong　motivations　as　far　as　I　can　tell.　At　least　when　I　was　in　Singapore,　money　was
the　one　thing　they　were　mainly　worried　about:"Are　we　going　to　keep　ahead　in　the
future?""Are　we　going　to　produce　people　that　will　think　of　new　ways　of　making　money
and　be　able　to　beat　out　the　Americans　or　Europeans?"And　they　realized,"No.　We
won't　produce　that　kind　of　person　unless　we　start　educating　them　differently　or
educating　them　the　way　they　do　in　the　West　or　in　America."1'd　say　that's　the　biggest
reason.
　　　　　 In　my　 opinion,　critical　thinking　is　taught　more　out　of　other　motives　than
economic　in　the　States　or　in　Europe.　I　don't　hink　they　think　of　it　as　an　economic　thing.
However,　in　Asia　my　feeling　is　that　they　feel　it's　a matter　of　economic　survival.
GT:Finally,　I was　won　dering　ifyou　had　any　advice　For　tea　chers　who　are　in　terested　in
㎝'tica/thin・hカ8　a刀ゴare　in　teresteゴin　leazning　m(ire　about　it　a刀ゴ ゐow　to　imp/ement　it
in　their　classrooms?
BD:My　 main　advice　is　to　read　books　about　it　and　to　go　to　conferences　and　train　yourself
as　a　critical　thinking　person.　My　 impression　among　 English　teachers　who　 are
interested　incritical　thinking,　myself　included,　is　that　we　learn　a　little　about　it　and　we
leap　ahead　and　start　teaching　it　and　designing　materials　and　I　think　it's　a　little
premature.　I　think　you　have　to　get　familiar　with　it　pretty　deeply.　Of　course,　you　can
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start　eaching　it　as　soon　as　you　can,　but　I　think　a　deeper　familiarity　and　some　training
or　going　to　conferences　or　at　least　reading　some　books[is　preferable].　Go places　where
you　can　learn　and　get　training　and　just　develop　yourself.　If　you're　not　doing　that,　it's
kind　of　like　the　blind　leading　the　blind.　We　sort　of　con丘dently　assume　that"1'm　already
doing　this　because　I　was　educated　at　a　university,"and　soon,　but　a　lot　of　us　have　our
own　deficiencies。　rve　learned　a　lot　through　the　critical　thinking　education　and　I七hink
I'皿doing　better　than　I　used　to.　My　thinking　is　clearer　and　I　am　more　aware　of
mistakes　and　weaknesses　than　I　used　to　be.　When　I'm　making　some　kind　of　fallacious
argument,　it's　harder　for　me　to　kid　myself　that　I　know　what　I'm　talking　about　when　I
really　don't.
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